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The processes of education reforms, upgrading
education and consequently the change of system
of teachers’ professional development are the pur-
pose and means of socio-economic and moral pro-
gress of society. Only those specialists who have
the potential to create in new environment, who are
characterized by unconventional style of pedagogi-
cal thinking and can competently solve professional
problems, are capable to change the reality of teach-
ing and to achieve effective results [1, p. 5].

Kazakhstan initiated a radical transformation of
teachers’ training. The process of reforming educa-
tion is being purposefully conducted, the problem
of improving the quality of teaching is being solved
and interactive teaching methods are actively be-
ing introduced. In this regard, an important role is
played by the training of teachers, organized on the
basis of the Program developed jointly by the Cen-
tre of Pedagogical Excellence of the Autonomous
educational organization ‘“Nazarbayev Intellectual
Schools” in conjunction with the Faculty of Edu-
cation, University of Cambridge. This project pro-
vides organization of teacher training for teachers
from secondary schools on a special training pro-
gram which corresponds with the best international
practices. The program is aimed at developing crea-
tive personality feature of a teacher and personal re-

sponsibility for the content and results of his work;
it enables teachers to introduce interactive teach-
ing methods in the educational process. Also one
of the most important teacher’s professional quali-
ties which are being formed and developed in these
level courses is reflection, which is considered the
most powerful tool of teacher’s self- development.

A reflecting teacher is a cogitative, analyzing and
examining his experience educator. Reflection- is
turning inward of the activities with the aim of their
further improving, which involves awareness of the
teacher of his inner world and his actions [1, p. 8].

The attitude of a teacher to his mistakes is truly
a tentative step for his professional reflection. As
J. Korczak wrote, a good educator differs from a bad
one only in the number of errors made and harm
caused to children. There are mistakes that a good
educator does only once and after critical assessment
does not repeats them, remembering his mistake for
long. A bad educator lays the blame for his errors on
the children (Korczak, 1966, p. 107) [2, p. 47].

Unfortunately, insufficient level of manifes-
tation of reflection hampers the successful imple-
mentation of education reforms. So the problem of
development of reflective skills has not only profes-
sional, but also a wide social meaning.

On the level courses the formation and devel-
opment of reflective skills of teachers are being
paid sufficiently large attention. This is because it
is reflection that allows teachers to critically evalu-
ate their activities, gives them the opportunity to
experience problems in teaching and learning and
find ways to tackle them. The second “face to face”
stage stipulates writing reflective reports by the par-
ticipants on their implementation of activities in the
period of practical training in school. At this stage
we are trying to develop their skills in understand-
ing their activities through self-analysis, i.e. reflec-
tion on professional difficulties, mistakes, problems
and increased accountability for their performance.

But unfortunately not all teachers possess re-
flexive skills, and the coaches often encounter this
problem during the course. The problem is that the
course participants do not usually find the causes
for their results or problems; it is difficult for them
to say and write what really happens in the course
of their activities.

As a support for reflective activity the teachers
are given the following guiding questions (for self-
study or discussion with the coach):

— What are your main results, what have you
understood, what have you learned?

— What tasks have been most interesting and why?

—How did you carry out the tasks, in what
ways? What did you feel in the process?

— What difficulties have you encountered and
how did you overcome them?

— What are your comments and suggestions for
the future (yourself, the coach)?

In the training sessions reflexive questions of-
fered to the teachers, are close to the studied material
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and the content of the program. In the formation and
development of reflective skills the involvement of
the teachers in active participation through interac-
tive teaching methods is effective. A special role
is played by training sessions, discussions, brain-
storming, dialogue learning that provide the estab-
lishment of trust relationships between the partici-
pants. Psychological approach to organization of
reflection of the teachers is also very important. The
coach’s task is to create such conditions so that the
participants are willing to discuss educational mate-
rials or their activities.

In order to provide feedback during training
sessions, we often at the end of the lesson offer the
participants to give written answers to a number of
questions, because many teachers find it difficult
to express their thoughts in writing about their at-
titude, feelings, achievements and challenges that
arose during class. For example:

— Did you enjoy the activity? If yes / no, why?

— What did you do best in the class?

— What was challenging?

— What has changed?

— Give your suggestions and recommendations.

At first, during such small notes, many teachers
try to briefly express their thoughts, give the same
type of responses such as “yes, I liked the session”,
“I had no difficulties”, “I do not have any sugges-
tions and recommendations, everything is good”,
“I like everything very much”, etc. In our opinion,
these answers are affected by several factors, such
as not willingness to give a detailed respond, or the
participants think stereotypically, hurry home, etc.
This implies that the teachers did not initially feel
the need for awareness of what is happening with
them; they have no idea of reflection and are not
able to carry out a reflective analysis of their ac-
tivities. But after some time, due to more frequent
use of such techniques they develop skills of written
reflection. So coaches try to bring the teachers to
writing reflective reports.

During an internship at school the coaches
offer the teachers to keep reflective diaries as one
of the most acceptable ways of forming reflec-
tion. It should also be noted that just the records
is not enough, because without reflection, which
gives food for subsequent behavior and actions,
it loses its meaning in this context. Upon comple-
tion of teaching and learning (after each lesson),
we offer the teachers to make the following notes
in their diaries:

— How was your lesson?

— Was my lesson strategy successful? If yes/
no, why?

— What can be changed in the lesson structure
to make it more efficient?

— What would I have changed if I conduct this
lesson again?

—Have my students learned anything in the
classroom? If yes, due to what? If not,why?

— Next timel’ll...etc.

Such a diary serves as a useful note for the fu-
ture when planning the next lesson, allowing the
teachers to benefit from the views recorded, as well
as those moments that need to be paid attention to in
order to improve their subsequent teaching.

At the end of the three-month course the teach-
ers write five reflexive reports (7000 words), which
helps them to identify and reinforce the results of
their educational and practical activities. The train-
er gives these reports summative and formative
assessment which is directed at a deep analysis of
their practical work. Namely, it gives answers to
the following questions regarding their experience:
why something happened or did not happen? how
to turn my “minus” into “plus”? how to improve my
practices in the future? But in the course of writing
reflexive reports by the teachers the coaches often
encounter the following problems:

— the teachers sometimes partially or complete-
ly copy someone else’s work from the Internet or do
not make references to the source of information;

— often deviate from the topic and do not keep
to the point;

— most of the reports are descriptive rather than
analytical in nature, i.e. more is written about how
something happened, but do not answer the ques-
tion of why something happened;

—they are afraid to write about what did not
work for them during practice at school and can not
identify the problems on which they should work in
the future;

—not all teachers comply with the criteria for
assessing the portfolio, for example, they neglect
the set number of words: they write either too little
or too much;

— the teachers do not give a list of references;

— they forget to refer to the literature sources used.

To solve these problems and overcome difficul-
ties the coaches of the Center conduct systematic
work with teachers, namely:

—in the course of training at the first “face to
face” stage, after each training session a system-
atic oral and written feedback is conducted, which
forms the skills of oral and written reflection;

—at all stages of the course the teachers are
keeping a reflexive diary in which they develop
their skills of written reflection;

— in the third phase of training the coaches con-
duct individual consultations with each teacher on
writing reflective reports. During these consulta-
tions the coaches help the teachers to develop their
ability to analyze and assess their values, strengths
and weaknesses of their activities and to express
them in writing. They also help the teachers to draw
conclusions on the work done, make recommenda-
tions forcompliance of the reports with three crite-
ria: knowledge/comprehension, application, analy-
sis (reflection).

Being efficient and thinking, i.e. reflecting,
a teacher must be able to clearly set goals, teach
in an interesting way, respect and care for students,
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adequately assess them, be independent and ac-
tively engage students in the learning process and
learn from them. All these are very important for
reflective teacher, and there is a hope that these lev-
el courses will help our teachers in rebuilding their
own methods of learning and teaching to reflect on
effective, appropriate and relevant strategies which
meet individual, age and psychological needs
of their pupils.

Reflexive skills that are formed and developed
during these courses provide self-regulation of ac-
tivity and interaction, self-improvement and self-
development of the teacher’s personality.
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Influence of poliethnocultural competence of
a pedagogue upon formation of poliethnocultural
culture of pupils is studied by this work as well as
necessity to develop poliethnocultural competence
of a teacher as a foundation of their professional po-
sition in solving the defined problem.

Humanistic orientation of human civilization
development changes our ideas on objectives of ed-
ucation that broadcasts and unites values of general
human and national cultures.

Modern situation on planet Earth that is de-
scribed by continuous ethnical wars, shows us that
the basic values are peace and consent. Transiting
it to the growing generation is the most important
problem of educational institutions.

Analysis f modern researches on this problem
has led us to a conclusion that the foundation of re-
serving peace and consent in a multinational coun-
try, poliethnical world is poliethnical culture of the
growing generation.

In regard to pedagogic phenomenons we have
suggested the following definition of poliethnical
culture of a pupil: it is a system-logical education
that includes knowledge, skills, value orientations
and personal qualities that provide for interethnical

integration of person with preservation of its eth-
nocultural originality for efficient life in a multina-
tional environment [1, p. 104].

From our point of view, process of forming
poliethnical culture among pupils can be efficient
in terms of systematic and targeted work of a peda-
gogue with a condition that their professional posi-
tion will influence this process constructively.

Position of a pedagogue is a system of their
intellectually-willpower and emotionally-evaluat-
ing attitude towards the world [2, p. 81]. Accord-
ing to different definitions that are, however, simi-
lar in their message, professional position is one’s
attitude towards professional activity, pedagogic
work as the basic meaning of life, attitude towards
children, based upon humanistic principles. An im-
portant characteristic of a pedagogue’s professional
position, according to modern researchers, is a new
pedagogic thinking, thinking from the position of
pupil as an object of educational process, directed
towards their development, interests, and spiritual
needs, it, from our point of view, provides for a suc-
cessful formation of poliethnical culture of a pupil.

In this situation poliethnical culture of a teacher
obtains a special significance, as the basic compo-
nent of pedagogic competence. The foundation of
a pedagogue’s professional competence, including
its poliethnical type, is knowledge. Especially sig-
nificant becomes knowledge of a personal example,
life experience of great men that found reflection in
their masterpieces and ideas.

The content of poliethnical competence in-
cludes realization of new concept of history that
rejects philosophy of war, the foundation of which
lies in internationality of history and understanding
of the following important fact: “when history reg-
isters only conflicts, in future history and minds of
generations it is reflected by pain for trampled dig-
nity and freedom. If such feelings are “cherished”,
constantly recalled and being reminded of, they for-
mulate, fix, and are reproduced in new conflicts, de-
bates, rejection of “aliens”, “enemies”, and provoke
wars again “[3, p. 209].

Knowledge of ethnology, ethnopolitics of our
country — these are important components of sen-
sual component in poliethnocultural competence
of a pedagogue.

Motivation-technological and diagnostic-cor-
rective component must, from our point of view, en-
rich the content, and together they form poliethno-
cultural competence of a pedagogue that reflects in:

— Realization of poliethnocultural features of
pupils, constant conflict between ideals and reality.

— Ability to organize constructive interethnodul-
tural understanding with pupils, form values, relations,
and ways of behavior that support ethnical pluralism.

— Knowledge and consideration of psychologi-
cal features of apprehension and personal behavior,
defined by ethnocultural belonging of a person.

—Ability to create motivational environ-
ment that will form skills, required for an efficient
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