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Main concepts of educational process
and its motivation in foreign psychology
Various approaches to defi ning education 

as an interaction between two kinds of activi-
ty – training activity of students and profes-
sional activity of a tutor exist in foreign psy-
chological – pedagogic science. 

One of them claims that training is mas-
tering knowledge and skills. According to this 
approach a tutor demonstrates correct answers 
to his students, they imitate them (or replay, 
repeat, and apprehend them), and them the tu-
tor enriches and enforces these correct answers 
with different means, thus proving for the so-
lidity of the mastered knowledge and skills. 

Adepts of another approach claim that a 
student is a passive record device that is fi lled 
by a tutor with knowledge and information like 
an empty glass is fi lled with water form a full 
pitcher.

And, fi nally, the third approach says that a 
student is an active subject that is in process of a 
constant interaction with its environment. A tu-
tor’s goal here is to create the most favorable 
terms for this interaction or, speaking fi gurative-
ly, construct a stage for a performance, give plot, 
costumes, and decorations to the actors, and 
control each of their words, steps, and gestures. 

Of course, in pedagogic institutes and 
within courses of tutors’ qualifi cation improve-
ment more and more is spoken of active train-
ing and motivation for education. However, the 
paradox is that knowledge is usually provide in 
a passive form, either according to the scheme 
of «forming knowledge and skills» or that of 
«information broadcast». That is why, even if 
tutors posses some knowledge on what a mo-
tivation is, they can not fi nd a proper imple-
mentation of it in their practice. It happens also 
because motivation is not a skill of informa-
tion of some sort. In other word, it can not be 
trained among students as it is, like skills of 
handwriting. Motivation can not be leaned like 
the multiplication table, it can only be stimu-
lated, developed, increased, etc.

In this article we will study some principles 
of motivation training in foreign pedagogic 
practice. So, what are the special points of this 

kind of work? All approaches and programmes 
of motivation training in foreign pedagogic 
psychology issue from this concept of the na-
ture of behavior motivation, in other words, 
from the idea of a man as a subject of behavior 
and training.

The main objective of this article is to fa-
miliarize Russian reader with some modern 
foreign approaches to formation or training (or 
activation) of motivation for students’ training 
activity. 

Training of motivation for achievements
1. Theoretic and empiric preconditions 

for motivation for achievements
Let us take a short insight into history. In 

foreign pedagogic psychology fi rst efforts to 
alter motives for education on purpose were 
taken in the beginning of 1960-ies.

In should be said that all the fi rst half of 
the century psychoanalytic ideas of behavior 
motivation dominated in Western psychology. 
According to these ideas the main motives of 
a man are formed in early childhood in further 
on they are only displayed, staying unchanged. 
For example, a motivation for achievements 
plays a signifi cant part in training (and is dis-
played in setting new goals, urge for success 
in activity, etc.). According to the views of 
psychoanalysts, it is a result of a childhood 
confl ict, neurotic in its nature, when a child, in 
effort to achieve favour of his parent of a op-
posite sex (a son – his mother’s, and daughter – 
her father’s), tries to better his competitive 
parent. Naturally, such ideas on the origin of 
a man’s ambitions’ formation, his motivation 
for achievement practically closed any possi-
bility to form these qualities on purpose in later 
school ages. 

Signifi cantly, under infl uence of these psy-
choanalytic ideas in later 1950-ies researches 
of motivation for achievement referred to 
studying peculiarities of a family upbringing 
that could explain some signifi cant individual 
characteristics of children in their evidence of 
motive for achievements. 

In accordance with theoretical concepts of 
founders of this approach, American psycholo-
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gists John Atkinson and David McClelland this 
motive is formed from two opposite motiva-
tion trends – urge for success and avoiding 
failure. High level of motivation for achieve-
ment meant that an urge for success dominates 
within a child; low level of that, on the oppo-
site, testifi ed for the dominance of his effort to 
avoid failure. Within a whole line of experi-
ments it was found that a high motivation is 
formed within children only in such families, 
where parents always increased level of their 
requirements towards their children and, at the 
same time, could provide them with an inob-
sessive help and support, and also were charac-
terized by a gentleness and warmth in commu-
nication to their children. And, on the opposite 
side, in families, where parents either ignored 
their children, were indifferent to them, or 
carried out a very strict supervision, direc-
tive guardianship over them, an urge to avoid 
failure became dominant within children, and, 
therefore, low level of motivation for achieve-
ment was formed. 

We see that the results of these researches, 
on the one hand, were obtained in works that 
were stimulated by psychoanalytic logics of re-
ferring to early childhood ages, terms of early 
family upbringing, but, on the other hand, they 
demonstrated an obvious independence of form-
ing motivation for achievements within a child 
from logics of the development of a child’s sex-
uality. A key factor was a character of interac-
tions between a child and a mature. It is natural, 
therefore, that the obtained results stimulated 
new researches, now aimed for alterations in re-
lations between children and the mature within 
school conditions in order to form motivation 
for achievement among scholars.

Another origin of emergence of special 
school courses of training motivation for 
achievement were motivation training pro-
grammes for businessmen that were quite 
popular in a number of Western countries in 
1960-ies. The initiator of these courses, D. Mc-
Clelland thought that motivation for achieve-
ment of businessmen is a necessary variable 
that stimulates general economic development 
of any country. In other words, he thought that, 
in order to intensify growth of one or another 
sector of industry of a country it is insuffi cient 
to provide a combination of favourable objec-
tive economic conditions. 

An extremely important role here plays 
the «human factor». Under the same terms, 
higher economic success is achieved by those 
enterprises (sectors of industry) that were led 
by people with high motivation for achieve-
ment. Many of these ideas were probed within 
courses of motivation training in a number of 
developing countries, and reassuring results 
were obtained.

2. Procedures of activation of motivation for 
achievement among students 

Naturally, common schemes of training 
businessmen were soon applied in school real-
ity in order to increase motivation among stu-
dents and, therefore, increase their academic 
successfulness and progress. In one of the fi rst 
training courses for scholars students with in-
explicably low results in study took place, as 
they all were characterized by an extremely 
high level of general intellectual development 
(general IQ among the group was higher than 
120 points). Special studies were taken with 
these students that later led to the growth of 
their academic progress. However, alterations 
in successfulness proved to be insignifi cantly 
stable, and in a year’s term they practically dis-
appeared. 

A great number of researches took place 
in 1970-ies. In their basis they had courses of 
development of motivation for achievement 
among scholars of different age groups. These 
researches were generalized in a number of sci-
entifi c reviews and monographs. Various tech-
niques and methods of formation of motivation 
for achievement were formed and described. 
In general view all these methods were nar-
rowed to the following procedures: psycholo-
gists or specially-trained tutors told students 
how a man with high motivation for achieve-
ment thinks, talks, and acts. Various materials 
were developed in order to help a tutor to carry 
out training of motivation for success (educa-
tional movies, special games, pamphlets with 
thematic stories and psychological methods for 
diagnosis of motivation for aachievement). 

D. McLelland, while analyzing terms for 
formation of motivation for success, combined 
major forming infl uences into four groups:

1) formation of a syndrome for achieve-
ment, of prevalence of urge for success over 
the urge to avoid failure within a man; 

2) self-analysis;
3) an output of an optimal tactics of goal-

setting in certain kinds of behavior and life in 
general; 

4) inter-personal support. 
Each of these groups is formed, fi rst of all, 

from the multiplicity of more defi nite infl u-
ences. Thus, for example, a formation of the 
syndrome for achievement implies: 

a) studying methods to create projective 
stories (or stories that are combined from pic-
tures of projective test TAT) with an expressed 
theme of achievement (student are familiarized 
with a standard scheme of categories that is 
used in diagnostics of the motive for achieve-
ment, and their goal is to use maximum num-
ber of such categories in their stories; within 
this training students start to outline the mo-
tive for achievement correctly within other 
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motives, form a special language, based on the 
mastered categories, with which in speech and 
thinking they analyze their behavior as well as 
that of other people); 

b) mastering means of behavior that are 
typical for men with highly-developed motiva-
tion for achievement (selection of goals that are 
moderate in their diffi culty and avoiding either 
too easy or too diffi cult goals; preference for 
situations that imply personal responsibility for 
the success of a project, and avoiding random 
situations, as well as situations where a goal is 
set by other people; preference for situations 
with a feedback on project results and avoiding 
situations without such feedback, etc.);

c) studying specifi c examples from their 
everyday life, and also from life of people that 
possess highly-developed motivation for suc-
cess, analyzing these examples with a system 
of categories that are used in diagnostics of 
motivation for achievement. 

Generally, D. McClelland outlines twelve 
specifi c infl uences, and each of them is direct-
ed to formation of a certain aspect of motiva-
tion for achievement1.

On the foundation of comparison between 
different training courses of motivation for 
achievement authors of the guide for teach-
ers «Training motivation for achievement» 
A. Alshulera, D. Taybore, and J. McIntair out-
lined six consequent stages of actualization 
and apprehension of a mative:

1) drawing students’ attention to the con-
tents of a course;

2) obtaining an experience of thinking, be-
havior, and emotional reaction that corresponds 
to the studied motive within various games and 
while taking special exercises by students;

3) mastering special terms that describe differ-
ent components of the formed motive by students; 

4) comparing this motive by each students 
with his ideal, his main spiritual values and 
personal acceptation of the motive

5) practical use of knowledge, obtained 
within a course, in real life situations by stu-
dents (with help of their tutors);

6) independent behavior of students in ac-
cordance with mastered motive at the back-
grounds of decreasing help and weakening 
control from the side of their teacher. 

3. Psychological-pedagogic effects of training 
motivation for achievement

So, what are the results of training motiva-
tion for achievement among scholars?

1 A detailed description of the procedure and con-
tents of forming motivation for achievement is provided 
in the guidebook «Training motivation for achievement» 
by A. Alshulera, D. Taybore, and J. McIntair. This guide-
book contains practical recommendations, directed to 
school teachers on organization special training courses.

If we summarize the obtained data we will 
see that one of the main resume in that, usually, 
courses of motivation training of such kind 
were not effective enough either for increase in 
academic results of students or for increase in 
their general successfulness in study. Separate 
cases of improvement in academic results were 
insignifi cant, short-term, and unstable.

When it comes to wider effects of train-
ing motivation for achievement that integrate 
beyond-educational activity of students, here 
more interesting, defi nite, and reassuring re-
sults were obtained. It was shown, that training 
of motivation for achievement signifi cantly al-
ters (especially among teenage students) schol-
ars’ attitude to usage of their free time, forming 
and perspective planning of their professional 
intentions and global life goals. In this area 
results of different training courses are way 
more defi nite. For example, as an interview 
among scholars after 8-18 months after moti-
vation training showed, the great majority of 
them started to treat their usage of free time 
more constructively. Specifi cally, for one of the 
questions of an interview «What do You con-
sider to be the most important of everything 
You do or think of today?» 100 % (!) of high 
school students that took courses of motivation 
training mentioned a link between their good 
results in study ad their future career. In is 
character that only among 27 % of the control 
group students (those who didn’t take motiva-
tion training courses) seriously think of a rela-
tion between their academic results and their 
future professional career. Education becomes 
secondary, while various entertainments and 
hobbies become more important for them. 

A signifi cant infl uence of training upon 
school activity was also revealed in another re-
search. In it 11-year old students served as be-
ing tested. In a year after the end of the training 
course they were interviewed via telephone. 
Experimenters were interested, fi rst of all, 
what the teenagers were doing directly before 
this telephone interview.

All answers of the tested were classifi ed 
into eleven kinds of activities, and each of 
them was ranged in accordance with presence 
or expression of motive for achievement in it. 
As a result, a general index of motivation for 
achievement within out-scholar activities was 
calculated for each of the tested. It turned out, 
that 77 % of students who took the training 
course (compared to 11 % of the control selec-
tion students) had a high overall index of ex-
pression of motivation for achievement within 
out-scholar activities. Similar results were ob-
tained in studying 16-year old students. 

In is interesting, though, that these results 
were obtained in studying boys. Among girls 
no signifi cant differences in a character of their 
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outer-scholar activities were revealed between 
girls who took a motivation training course and 
those who didn’t take one. It testifi es for that, 
fi rst of all, motivation training has a greater in-
fl uence upon boys and, secondly, lesser effec-
tiveness of such training upon girls is a result of 
their lesser anxiety of their future professional 
career, their orientation for fi nding a solution 
for most of their life problems within marriage 
and in creation of a family. 

4. Factors of successfulness of training
motivation for achievement

As in any other kind of motivation train-
ing, successfulness in forming motivation for 
achievement is dependent on a whole number 
of factors and conditions. One of such factor 
is an age of the tested. As the results of some 
studies show, the best results of such train-
ing is usually observed in secondary school 
among students of 11–14 years (though today 
there are some efforts to create wholly playing 
courses of such kind for pre-school children). 

Another factor of training successfulness 
is, as it already has been outlined, sex of stu-
dents. Boys, as a rule, discover greater altera-
tions in motivation for achievement (especial-
ly in the area of outer-educational activity). 

One more factor of training successfulness 
is an area of its practical implementation. It has 
been shown that a training proved to be way 
more effi cient in relations with those academic 
subjects that imply specifi c study activities, 
where a link between an action and a result is 
simple and obvious, and where a direct feed-
back between an action and a result exists (in 
other words, a link between an action and its 
success or failure). That is why training mo-
tivation for achievement proves to be more 
effective in increasing academic progress and 
successfulness in mastering such subjects as 
mathematics, physics, chemistry, etc. In human 
science, where no such obvious successfulness 
grade exists, an effi ciency of such training is 
usually way lower.

An important factor of motivation training 
successfulness is the involvement of school 
teacher into it. Some research results testify 
that training that takes place in school with 
psychologists who meet students occasionally 
is less effective than one, carried out by school 
teachers who, in their turn, took a course of 
such training under the mentorship of psy-
chologists. Such («involved») combination of 
motivation training and general school training 
is the most effective. 

5. Training motivation for achievement 
among teachers.

A necessity to involve teachers into train-
ing procedures made psychologists search 

ways to provide teachers with practical help 
in organizing training of motivation for 
achievement that is included into an everyday 
practice of school education. Such applied as-
pects of training became the development and 
introducing of various guidebooks into the 
practice of school teachers. They explained 
and showed on examples different techniques 
and procedures of training activities with stu-
dents. Some of these techniques can be used 
within regular classes, some of them require 
separate specifi c classes. 

Different forms of training with teachers 
and psychologists showed that, along with 
mastering courses of motivation training 
teachers, as a rule, altered their class work 
in accordance with their altered views. How-
ever, an urge to various innovations and al-
terations in traditional education process on 
the side of teachers-experimenters didn’t de-
fi ne the successfulness of their work alone. 
A much greater factor of such successful-
ness was an attitude of students towards such 
innovations.

For example, a teacher could alter a class 
work in a way, when students obtained more 
independence in education and started to feel 
more responsible for their results. However, if 
they took such reconstruction as one that leads 
to a greater indefi niteness of academic goals, 
then the teacher could not, of course, count on 
achieving positive results. Such cases showed 
that a feedback from students is absolute-
ly necessary in a work of an experimenting 
teacher, and it can only be established through 
different kinds of tests and question lists that 
allow them to reveal the general psychologi-
cal climate within experimental classes and 
more specifi c attitude of students towards dif-
ferent aspects and sides of their teacher’s ac-
tivity [11].

There may be a question: what exactly al-
ters in work of a teacher who took a training 
of motivation for achievement? The answer 
was given by an accurate analysis of video 
footage, taken at classes where students were 
either totally involved into training, or con-
stantly distracted from it for some other busi-
ness. Analysis of these recordings allowed us 
to outline a number of peculiarities in a teach-
er’s behavior that signifi cantly correlated with 
the involvement of students into their work. 
With certain conditionality all these charac-
teristics of a teacher’s behavior can be divided 
into three groups: 

1) drawing attention, or showing enthusi-
asm, interest to the taught contents, liveness 
of explaining, high emotional tone, etc.; 

2) establishing a maximum readiness for 
a response from all students, usage of differ-
ent means of training and educational tasks, 
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demand to listen and evaluate answers of each 
other;

3) creation of a feeling that the teacher sees 
and knows everything within a class, in other 
words, constant involvement of a teacher into 
the events in his class, creation feeling that the 
teacher is constantly with his students, he sees 
and correctly understands everything that hap-
pens to class and to each student. 

All these three dimensions of a teacher’s 
behavior in the class are indirect results of 
motivation training, and they created a special 
psychological climate in a class (which is cre-
ated in a class by good teachers without any 
motivational training), that provided for deep-
er involvement of students into the process of 
education and, therefore, a signifi cant increase 
in studies. 

Moreover, usage of various means of mo-
tivational training (pamphlets, games, visual 
aids, etc.) within classes and outer-class ac-
tivities gives every teacher an ability to signifi -
cantly increase all these three dimensions of his 
own behavior, as usage of new and various ed-
ucational aids draws the attention of students. 
These aid are formed so that they provide for 
the work of the whole group (be that a game or 
completion of a question list), and, fi nally, all 
they give each student a clear and defi nite feed-
back on his results. Thus, using techniques and 
procedures of training motivation for achieve-
ment in his work, a teacher practically alters 
his behavior in class so that it becomes closer 
to ideal as it provides for a maximum involve-
ment of students into the class work. 

We would like to answer the question: what 
alters during motivational training of students 
and teachers – their motives or skills of or-
ganization of behavior? Regretfully, there is no 
clear and defi nite answer to this question yet. 
The main diffi culty here has an absolutely me-
thodical character. The point is that the main 
diagnostic methodic to evaluate motivation for 
achievement – so called «thematic appercep-
tive test» (TAT) – is actively used in training 
courses as educational material to study key 
categories of motivation for achievement, to 
create stories on achievement. As the result, all 
that devaluates TAT as a diagnostic methodic 
and doesn’t allow a researcher to use it repeat-
edly in order to defi ne ongoing (or not) altera-
tions in motivation. 

That condition made D. McClelland for-
mulate the following conclusion in one of 
his works (which is called «What is the ef-
fect of training motivation for achievement in 
schools?»): «We consider to be simpler and 
theoretically more substantiate the conclusion 
that courses of training motivation for achieve-
ment improve academic results because they 
train abilities to improve skills of behavior or-

ganization in class and life, not because it di-
rectly alters the need for achievements»2.

Let us now refer to domestic practice. 
Quite a number of works studied problems 
of motivation in our domestic science. Mo-
tivation was studied by: A.B. Boukuradze, 
V.G. Aseyev, O.S. Vikchanskiy, E.P. Ilyin, 
S.B. Kaverin, A.V. Karpov, R.L. Krichevskiy, 
Y.V. Novoselov, O.A. Novikova, A.I. Naumov, 
E.A. Sidenko, E.A. Utkin, and others. 

The basis for studying motivational area of 
a person in domestic psychology are the devel-
opments of psychological phenomenons that 
are character for various directions of a per-
son in terms of activity, relations, interactions, 
and emotional experience (A.B. Boukuradze, 
Y.V. Novoselov, O.A. Novikova, and others).

Let us make a summary of domestic terms 
that refer to motivational processes. 

All factors that take part in motivation 
process and dependent a worker’s behavior 
within process of labour, is called in our do-
mestic science motivational factors or moti-
vators3 that represent motivational structure 
of a person4.

For domestic researches that are devoted 
to problems of stimulus, a division into two 
large groups – material and spiritual is charac-
ter. In its turn, material stimulus can be divid-
ed, according to L.S. Blyakchman into ma-
terial-monetary and material-non-monetary. 
The fi rst group will include salary, surcharges, 
markups, etc. The second – valuables and oth-
er kinds of material benefi ts5. Material-non-
monetary stimulus will also include different 
labour conditions: technical, sanitary, organi-
zational.

Stimulus can also be classifi ed according 
to their direction of emotional impact upon an 
employee (positive and negative), to an object 
of impact (individual and collective)6.

In conclusion we would like to outline that 
for a successful achievement of new goals of 
our education system that are announced in 
standards of the second generation, not only 
various material resources are needed, but one 
of the main condition of achievement of the 
planned results in education is qualifi ed per-
sonnel: managers, their deputies, teachers. And 
especially important becomes an urge of peda-
gogues to work effectively, and it is directly 
dependent on their labour motivation. 

2 Heckhousen H. Motivation and activity. – M., 
1986

3 Vikchanskiy O.S., Naumov A.I. Management: hu-
man, strategy, organization, process. – M., 1996. – 416 p.

4 Vikchanskiy O.S., Naumov A.I. Management: hu-
man, strategy, organization, process. – M., 1996. – 416 p.

5 Blyakchman L.S. Production group: aids to man-
ager. – M., 1978. – 197 p.

6 Fayzullayev A.A. Motivation and self-regulation 
of a person. – Tashkent, 1987. – 137 p.
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