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tional of child. Personal oriented lesson in contrast to 
traditional firstly changes the type of cooperation 
“teacher – student”. From the command style teacher 
goes over to collaboration, orienting at the analysis 
not so much results, as procedural activity of student. 
There changes the position of student, from the as-
siduous execution to the active creativity, his thinking 
becomes different: reflexive, that means directed to 
the result. The disposition that forms at the lesson also 
changes. The most important thing is that teacher 
should not only give knowledge, but also creates op-
timal conditions for the development of students’ per-
sonalities. What are the differences between of per-
sonal oriented lesson from the traditional? 

1. Definition of objectives. The aim is the de-
velopment of student, creating such conditions that at 
the each lesson there will form the educational activ-
ity, which transforms it into a subject that is interested 
in learning, self-development. At the lesson there is 
regular dialogue – teacher – student. 

2. The activity of teacher. Organizer of educa-
tional activity, in which student basing at the com-
bined groundwork retrieves independently. Central 
figure – student! Teacher specially creats the situation 
of success, empathizes, encourages. 

3. The activity of student. The student is the 
subject of teacher’s activity. The activity goes not 
from the teacher but from child. There used methods 
of problem-searching and project education, which 
develops the character. 

4. The subject relations “teacher – student”. 
Working with the whole class teacher actually organ-
izes the work of each creating conditions for devel-
opment of personality abilities of student, including 
forming of his reflexive thinking and own opinion. 

While the preparation and holding of personal 
oriented lesson teacher should single out basic direc-
tions of his activity, spotlight the student, and then the 
activity, defining his own position. 

Thereby for the protection and strengthening of 
health of comprehensive schools’ students there is 
necessary to use technologies of personal oriented 
education, which means special construction of study 
text, didactic and methodological material to its use, 
types of study dialogue, forms of control of personal-
ity development of schoolchild. Pedagogy oriented to 
the personality of student should reveal his subject ex-
perience and give him an opportunity to choose ways 
and forms of study work and character of answers. 
While this there are assessed not only results but also 
the process of their progress. 
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Educational system of school is the compli-
cated developing system. Its essential characteristic is 
the conflict and weak predictability. The types of 
pedagogical conflicts at the works of Russian peda-
gogues and psychologists are singled out and analyzed 
at the base of different classification signs: by the 
character of sides, which were drawn into the conflict; 
by the source of conflict; by the time of passing. So, at 
the works of A.J.Ancypov depending on what kind of 
subjects enter into interaction, there are singled out 
conflicts at the system “pupil-pupil”; “pupil-
teacher”; “pupil-parent”; “pupil-administrator”; 
“teacher-teacher”; “teacher-parents”; “teacher-
administrator”; “parents-parents”; “parents-
administrator”; “administrator-administrator” 
(Ancypov A.J. The prevention of conflicts at the 
school collective. Moscow: Vlados, 2004.). M.M. Ry-
bakova singles out the following types of pedagogical 
conflicts: conflicts of activity, which appear on the oc-
casion of educational and outside educational activity 
of pupil; conflicts of behavior (actions), which appear 
on the occasion of the pupil’s breach of school rules 
and outside the school rules; conflicts of relations, 
which appear at the sphere of emotional-personality 
relations of pupils and teachers (Rybakova M.M. The 
conflict and interaction at the pedagogic process. 
Moscow: Prosveshenye, 1991.). The reasons of peda-
gogic problems are divided into objective (social, 
normative-legal, generally pedagogical, organiza-
tional-active and others) and subjective (psychophysi-
ological, psychological, social-psychological). At the 
works of V.E. Chydnovski and L.I. Sutormina there 
were established that from the side of teachers the rea-
sons of conflicts are: inability of managing of their 
own negative emotions, emotional instability; the ri-
gidity of thinking (conservatism); subjectivism at the 
valuation of pupils’ actions; inability or unwillingness 
to take into consideration the age peculiarities of pu-
pils etc. (Chydnovski V.E., Sutormina L.I. The ex-
perience of studying the pedagogical conflict as the 
factor of formation of sense vital orientations of 
teacher // Psychological science and education. 2003. 
N4.) 



CONTENTS Pedagogical sciences 
 

 

EUROPEAN JOURNAL OF NATURAL HISTORY №4 2010 
 

 

36 

The analysis of researches of modern scientists 
by the problems of pedagogical conflicts allowed us to 
suggest a hypothesis about that one of the reasons of 
inadequate reaction of teachers at the conflict situa-
tions is ingenerated value attitude to the pupil’s per-
sonality. By the value attitude we understand the 
steady personality-essential education, at the base of 
which lies the humanistic centration of pedagogical 
mind, emotional-positive attitude to the personality of 
pupil, the direction of teacher to the practical realiza-
tion of value of development of the child’s personal-
ity. 

Our research was carrying out by the financial 
support of the grant Of Russian Humanitarian Sci-
ence Foundation (project N 09-06-71602 a/C). 
There were observed that while the traditional ap-
proach to the professional preparation of future teach-
ers, which formed at Russian teachers’ training col-
leges, students have different types of attitude to the 
pupils: from formal and emotional to cognitive. And 
only several students to the end of the studying have 
value type of attitude to the pupils. 

At the course of use special developed diagnos-
tic program there were singled out important charac-
teristics of every of singled out type of attitude. 

Students with the formal attitude to pupils 
have no desire for the dedicated development of pu-
pil’s personality. The result of pupils’ education they 
considered to connect with the getting of good marks. 
As the base means of development of pupil there was 
examined the training, carrying out a big number of 
exercises. For pedagogues of this group there was 
typical the impulsivity of emotional reaction to the 
pupils’ actions at the conflict situations up to the de-
sire for immediately change, correction of behavior or 
the personality of child. Students had the prevalenceof 
everyday knowledge. Future pedagogues with the 
formal attitude to pupils at their work used communi-
cative education. At the process of interaction with 
children they demonstrated inconsequent style of 
communication, at the conflict they could change their 
tone of voice. With respect to the pupils who were 
participants of conflict teacher more often stood indif-
ferent, cold, suspended “adult”. 

For the students with emotional-positive atti-
tude to pupils there was typical situational interest to 
the studying of process of personality’s development 
of pupil. At the practice they manifested election emo-
tional attitude to children, singled out “favorites”, who 
they treats kindly, forgive them a lot of things, stood 
at their side at the conflict. At their work future teach-
ers of this group used mainly concrete knowledge that 
were gotten by their own experience, imitated teacher, 
used prepared algorithms, which were digested at the 
institute of higher education, not always correlating 
their own actions with the age possibilities and indi-
vidual peculiarities of pupils. Future pedagogues gave 
their preference to traditional methods of teaching 
with the including of elements of interest and playing 

methods. They had the prevalence of empirical style 
of giving the material. At the process of interaction 
with pupils there were used democratic and liberal 
styles of communication. At the conflict situations 
such pedagogues treated pupils either from position 
“From above” (the position of patronizing parent) or 
from position “from below” adaptation. The high level 
of development of emotional component of attitude in 
the aggregate with recognition of shortage of their 
own knowledge and experience leaded to that future 
pedagogues were afraid to do harm by their interfer-
ence to the relations of pupils; at the whole number of 
cases that leaded to the helplessness of students, non-
intervention into the conflict. 

Students with the cognitive attitude to pupils 
manifested expressed interest to the digesting of 
knowledge, which opens different aspects of pupils’ 
development, the problems of their teaching and edu-
cation. At the practice teachers of this group had 
dominant desire for use scientific knowledge and ade-
quate means of pedagogical activity. Pedagogues had 
appearing emotions that reflected cognition activity of 
children, the presence of fast and right answers, suc-
cesses, progress of pupils. Motivational installations 
of students were characterized with the positive mood 
to work with children, the desire for development of 
personality qualities and abilities of pupils. At the re-
lations with the children they had the prevalence of 
authoritarian and democratic style of communication. 
The position, which were stand with the respect of pu-
pil at the conflict situation was the position “near, but 
not together”. Future pedagogues with the cognitive 
attitude to the pupils at their work often used the 
methods of problem teaching. The teaching that was 
realized by them undoubtedly had the developmental 
character, but it could not be called personality-
oriented at all, because the questions of the calculation 
of individual peculiarities of children there were not 
attended a lot. 

Students with the value attitude to pupils had 
intelligent, deep, wide interests, which are connected 
with the studying of the conformities to development 
of child’s personality. They carried out the choice and 
the transformation of digested knowledge, demon-
strated the variability of their use and the width of the 
carrying over to the new conditions at the practice. At 
their work pedagogues proceeded from the interests of 
concrete pupil and from the perspectives of his devel-
opment. The position that was stood by the students of 
this group with the respect of pupil at the conflict 
situation was the position “near”, the position of 
friend, helper. Teacher tried to come apart the reasons 
of appeared conflict, to understand the motive of be-
havior of each of the conflicted sides. There was the 
prevalence of democratic style of communication. The 
basic tactics of behavior consisted in the unobtrusive, 
natural creation of conditions that requires from the 
pupil the development of his own abilities at the con-
structive solution of conflict. Its general task students 



Pedagogical sciences 

 

EUROPEAN JOURNAL OF NATURAL HISTORY №4 2010 
 

 

37 

of this group considered the organization of develop 
personal-oriented education, which promotes the de-
velopment of pupils’ personalities. There were used 
different technologies: dialogue, research, informa-
tion-communication, active, technologies of problem 
education, technologies of individualization and dif-
ferentiation of education. Pedagogues oriented them-
selves to the personality model of building relations 
with pupils with the point of rest to their interests, 
abilities, subject experience. At the process of teach-
ing and education of pupils students tried attend a lot 
to all pupils of the class, independently from the char-
acteristics of their progress. Future teachers with the 
value attitude had big interest to the analysis of their 
own experience. Difficulties at their professional ac-
tivity they considered as the consequence of inade-
quacy or absence of means of their realization. For 
some students with value attitude to the personality of 
pupil there had been opened the horizon of their own 
professional activity, specific way of organization and 
value and normative layer, which required not only re-
flection but also transcending. 

At the course of forming stage of experiment 
we have proved that the conversion to the value type 
of attitude there is carrying out more effective while 
the realization of complex of interconnected psycho-
logical conditions, to which were rated following: 1) 
including the own experience of future pedagogues to 
the structure of educational situation as the condition 
of recognition and change of attitude to the personality 
of pupil; 2) mediation of forming of value attitude of 
future teachers to the personality of pupil changing the 
activity of students; 3) organization of combined re-
flexive communication between the subjects of educa-
tional process (pedagogues and students) as the envi-
ronment of forming the general group fund of value-
essence formations; 4) broadening and conversion of 
value-essence sphere of future pedagogues into the 
studying-professional generality of pedagogues and 
students as the space of cultivation of senses and per-
sonality values of participants of educational process. 

This work was represented at the international 
scientific conference “The problems of international 
integration of national educational standards”, Paris-
London, April 23 – May 1, 2010. Came to the Editor-
office at 22.03.2010. 
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Theoretical analysis, the generalization of 

foremost practical experience, the analysis of training 
studies has shown that the tactic of carrying out at-
tacked activities at the fight is still the weakest part at 
the system of wrestlers’ preparation (N.M.Galkovski, 

1985; R.A.Piloyan, A.V.Eganov, V.M.Igumenov, 
1982; U.A.Shahmuradov, 1999 and others.). It’s ob-
served that even qualified sportsmen have serious er-
rors at the level of tactic preparation. At the judo there 
is no enough work that is devoted to learning of prepa-
ration activities in the competitive fight. Particularly 
this is about questions of planning of parts and types 
of tactic-technical preparation of judoists of different 
age groups. 

The solution of existed blanks requires the 
analysis, the generalization of foremost experience of 
coaches’ work, which is connected with the planning 
of time at the training process to the studying and im-
provement of tactic actions at the judo. The solving of 
this problem was carrying out by the use of the whole 
number of methods of research: theoretic analysis, 
questionnaire, mathematical-static treatment of fore-
most facts. Coaches voiced that basing on their ex-
perience by the percent ratio of factual (how many do 
you plan now) and necessary (how many it is used to 
be) time for planning three types of tactics: 1) tactics 
of leading of competition; 2) tactics of leading the 
fight; 3) tactics of preparation actions for the carrying 
out the sprint by the judoists. Meanwhile it’s neces-
sary to mention that the ratio of these types tactical-
technical preparation as the year cycle of preparation 
is connected with the length of service and also with 
the problems that are solved at every part of studying 
process. 

In the issue of questionnaire of coaches with 
the length of service of pedagogical work from 4 to 25 
years, which were carried out while the studying and 
teaching sessions the following facts were gotten: to 
the tactics of competition leading there is planned 
17,9%; to the part of tactics of leading the fight - 
27,8%; to the tactics of preparation actions of carrying 
out the hold – 54,3%. Such situation testifies the big-
ger mean at the system of training of tactics of prepa-
ration actions. 

Should be noted the tendency to the rise of 
planning with the age of judoists by the types of tac-
tics of leading the competitions and tactics of leading 
the fight. The reverse tendency was revealed by the 
tactics of preparation actions for the carrying out the 
hold. At the youthful age to the part of tactical prepa-
ration there is allocated 64,3%, at the age of juniors 
this numeral lowers till 54,5%, and what concerns 
men to this part in their preparation there is allocated 
44,2%. The difference lowers from year to year at the 
limit of 10%. 

The tactics of preparation actions of carrying 
out the hold is defined among all types. Therefore, the 
bases of this type of tactic should be digested at the 
initial phases of studying. But at the planning of tacti-
cal preparation of men to the tactics of preparation ac-
tions of carrying out the hold there is allocated almost 
a half of the whole time (44,2%). Thereby from all 
types of tactical preparation the greatest meaning has 


