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should be started in the system of higher educational
institutions.

The work was submitted to international scientific
conference «Modern education. Problems and solu-
tions», Thailand, December 20-30, 2008, came to the
editorial office on 09.01.2008.
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From the moment of Russia’s accession to the
Bologna Convention | higher education the necessity
of creation and perfection of educational institutions’
quality systems, which is conditioned by a range of
factors, is traced more and more clearly.

The factors affecting HEIs on the part of the
European Community and the state in the name of the
Ministry of Education and Science of the Russian
Federation can be referred to external ones. In the time
of active participation of Russia in the Bologna Proc-
ess a new structure of the education quality manage-
ment system was formed. One of the orientations of
the Russian education modernization system at the
present time is the All-Russia education quality ap-
praisal system (REQAS) organization, which motives
HEIs to the dynamic development of their quality sys-
tems and the quality self-esteem within HEIs as the
ENQA Quality Assurance Standards requires.

The demographic situation is also referred to
the number of other external factors moving the HEIs
in the given direction. At the International Forum
“Education Quality Assurance” (Moscow, 2007) some
depressive figures were read out aloud: if to take the
quantity of potential enrollees of 2007 in the RF for
100%, then by 2010 their quantity will make about
70% from 2007 and by 2020 this factor will make
about 50%. Consequently, the struggle for the enrollee
will take more and more rough forms.

There are internal factors moving the creation
of HEI quality systems besides external ones. These
internal factors have a market orientation, and namely
the will to polish the image of the HEI, to perfect its
management and, consequently, raise the competitive-
ness at the market of educational services its graduates
at the labour market.

The last century experience testifies that the
competitive success is guaranteed by an effective
management system. For the first time the theories of
scientific management of education appeared in the
20’s in the USA. They generally rested upon the the-
ory of classical management and that of human rela-
tions. In the 70’s M. Johnson became the first to offer
the model of system management of education, the
foundation of which the principle of cooperation and

interdependence of all the components of the educa-
tional organization is put in.

At the end of the last century a classical model
of the HEI quality management system was applied in
educational institutions of Russia. Since 2000 a
change to a HEISs’ activity integrated assessment com-
bining the procedures of licensing, performance re-
view and state accreditation (the RF Ministry of Edu-
cation Order from 12.11.99 N864 “On higher educa-
tion institution activity integrated assessment”), the
basis of which was the sanctioned check-list of the
HEIs’ activity factors, has been carried out. One of
these factors was the “In-HEI quality control system”,
which in 2005 was changed to the factor 1.2.3 - the
“In-HEI education quality assurance system effi-
ciency”. It compelled HEIs to work on the creation of
the in-HEI quality systems, using various models for
this purpose.

For the period of 2006-2007 a typical model of
the educational institution quality system was created
in Russia. The ENQA “Standards and Guidelines for
higher education quality assurance in European Re-
gion and requirements and recommendations of inter-
national standards of the ISO series 9000:2000 (GOST
P 1SO 9001-2001, GOST P ISO 9004-2001). In the
standard GOST P 1SO 9000-2001 eight root principles
(Focus on the consumer, Leadership of the manager,
Involvement of workers, Process approach, System
approach to management, Continuous improvement,
Decision making based on facts, Mutually beneficial
relations with suppliers), which provide a basis for the
quality management system formation and develop-
ment.

Together with the above represented principles
we formulated the fundamental positions based both
on the analysis of literary information and our own re-
search and practical experience.

Position 1. The quality management system of
an organization (or in the context of the typical model
— the educational institution quality system) should be
considered as maximally approximated to the organi-
zation management system.

It is registered in GOST P ISO 900-2001 that
“the quality management system is a part of the or-
ganization management system, which is aimed at the
achievement of results in accordance with the pur-
poses in the quality area to meet the requirements and
satisfy wants and expectations of the concerned par-
ties. The purposes in the quality area supplement other
organization’s purposes connected with the develop-
ment, financing, efficiency, environment, work safety
and security. Various parts of the organization’s man-
agement system can be integrated together with the
management system into a single management system
using common elements. It can simplify planning, re-
sourcing, secondary targets definition and total effi-
ciency evaluation of the organization”. It is impossible
to create an isolated, strictly defined quality manage-
ment system without its being connected with other
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kinds of activity at an enterprise. So, the quality man-
agement system can be considered as an organiza-
tion’s management system based on the quality crite-
ria.

Position 2. The quality system of an educa-
tional organization is a socioeconomic system, which
gets formed, develops and goes through all develop-
ment stages (growth phases of the organization itself).

There is a quality system in any HEI already
due to its management system self-organization (syn-
ergetics) and, consequently, quality system; it occur-
ring irrespective of whether the front office is aware of
the management and management quality theories or
not. However, this quality system can reach various
maturity levels in the process of formation. l.e., when
a HEI proceeds to the quality system development, it
already has a certain system “as it is” and compares it
to the requirements “as it must be” stated in the qual-
ity system typical model.

The traditional quality systems inclusive of
measuring, monitoring, planning, analyzing results,
correcting and caution actions, elements of internal
audit, working with the supplers (schools, colleges)
and consumers (enterprises, organizations, students,
graduates) are retained at state Russian HEIs in spite
of the stormy shifts of the 90’s. The non-state HEIs
successfully found a lodgement in the market of edu-
cational services and oriented to their quality perfec-
tion, sunken to the competitive environment and being
paid a careful attention on the part of the state and so-
ciety worship the first quality management principle —
“Orientation to consumer” from the very beginning of
their existence, for it is consumers who are the source
of their existence.

If to stick to the classification of maturity
processes of R. Gartner [1], the majority of state HEIs
is at the second level “definiteness”, which is charac-
terized by the customer response system availability,
i.e. the consumers, their requirements have been de-
fined; the consumers’ requirements have been trans-
formed into the efficiency criteria; the methods of
work have been standardized on the basis of general
procedures; the results are managed of the basis of the
after-process control. To switch to the following -
third level the quality management system formaliza-
tion including a documental support of the found ap-
proaches to various activities performance and analy-
sis is necessary by all means. Special requirements to
the documentation emerge in the case, if a HEI devel-
ops quality management systems in accordance with
the 1SO requirements of the series 9000. The docu-
mentary system availability is one of the main re-
quirements of these standards.

Position 3. At the educational institution qual-
ity system development according to the typical model
(as well as the quality management system on I1SO
9001) is recommended to build the created quality
system into the traditional control (management) sys-
tem of the organization and also to use all the existing
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quality system achievements of the maturity level it
self-organized to.

The system should be created for every con-
crete organization, so, it is necessary to know its pecu-
liarities, destination, working conditions and other fac-
tors. The efforts to adopt somebody else’s experience,
to take a pattern of other organization’s documents
seem to be unpromising.

Position 4. The educational institution quality
system formation in accordance with the typical
model recommendations should run according to its
perception by the human factor, the higher and me-
dium member leaders, first of all. The HEI quality
system “is grown” and should get through definite
growth phases.

Lately there appears much publishing about a
formal approach to the quality system creation.
Nowadays the quality management systems on the ba-
sis of the 9000 series 1SO standards of the overwhelm-
ing majority of Russian enterprises, unfortunately, do
not give the outputs, which they are potentially able
to. For many Russian organizations’ leaders the main
thing at the 9000 series 1SO standards introduction is
not effective functioning, development and perfection
of quality management systems, but their certification.

In the speech of V.I. Makolov (the Mordovian
State University named after N.P. Ogarev) at the Vo-
cational Education Quality Management Coordination
Council in June, 2008, the main causes of low effi-
ciency of the quality management systems created in
HEIs are marked out: the quality management system
“detachment” from the system of HEI management as
a whole. The quality management system exists as
though “in and of itself”; the formal introduction of
the quality management system for the purpose of get-
ting a conformity certificate only; the refusal of deep
management transformations; the estrangement of top
management from the quality management system; the
orientation to substitute the quality management sys-
tem by an aggregate of its documents; the formal in-
troduction of the process approach and standardization
of the practice; low volume of investments in the per-
sonnel development; the shortage of leaders; the non-
involvement and low motivation of the personnel; the
shortage of quality management system experts and
low competence of the personnel in the area of mod-
ern methods and instruments of quality management;
the priority of commercial interest in consulting firms’
activities and not the formation of effective quality
management systems.

It is impossible to pass the maturity stage
“definiteness” without enlightenment and quality
management training, planning of processes and qual-
ity system documentation. And this very stage makes
the activity of a HEI “clear”, sets everything in order,
and allows noticing drawbacks and areas to improve.
Then one can move to the following maturity level: to
introduce cardinal changes in the organizational struc-
ture; make deep transformations in the activities; put

EUROPEAN JOURNAL OF NATURAL HISTORY Ne2 2009



80

the process approach into action actively and thor-
oughly.
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Nowadays the competence-building approach
has become one of the leading directions of education
modernization. It is connected with the fact that a
modern society needs a specialist possessing activity
potential.

In this way, the professional development of
the future pedagogue is closely interrelated to the de-
velopment of a professional competence in him in the
course of studying in a HEI, as under the present-day
conditions the knowledge formation is not the main
target of education (knowledge for the sake of knowl-
edge). For a student, the future teacher, it is over-
whelmingly important to acquire the ability to apply
general knowledge and skills to settle concrete situa-
tions and problems arising from the reality.

Besides, the professional competence based on
the fundamental-scientific education, emotionally
valuable attitude to the pedagogical activity, educa-
tional work technology possession is a precondition
for the formation of the future teacher’s readiness for
creative evolution of his personality.

In terms of the analysis of professional training
efficiency criteria suggested by S.Ya. Batyshev [1, pp.
146-147] the following components of professional
competence of the modern teacher have been marked
out:

- independence in professional activity, which
supposes an optimal choice of technologies and meth-
ods in educational work;

- the ability to diagnose pedagogical situations,
make wise decisions; the ability to perform regular
self-control;

- ability to adapt the training material and eas-
ily present it to students;

- ability to organize academic activity ration-
ally, inducing students to master the subject actively;

- constant striving for self-education, searching
for new forms and methods of the academic activity
organization;

- knowledge of research work methodology,
research skills possession and ability to organize re-
search activity among students;

- constant reflection of one’s activity, ability to
critical self-analysis and self-control;

- creative attitude to work — ability to master
innovative technologies and implement them in aca-
demic activity;

- liability for professional tasks’ fulfillment.

It is worthy of note that nowadays the problem
of the teacher’s professional competence definition is
the subject of psychologists’, pedagogues’ and ex-
perts’ investigation. However, there is no common
approach to the definition of this notion, competence
classification in literature. A.A. Derkach defines pro-
fessional competence as an ability of a human to solve
a certain scope of professional problems [2].

But, unfortunately, in the given definition there
is no attention paid to the problem of understanding of
one’s professional activity objectives by the human
himself, to personal professional-pedagogical quali-
ties” updating, i.e. the role of reflection in the profes-
sional competence structure and development is not
mentioned. And this is one of the most important
components of the future specialist’s (and the
teacher’s in particular) professional competence.

An external reason for the inclusion of reflec-
tion in the process of professional competence forma-
tion consists in the fact that competence is acquired by
the student himself in the course of academic activity,
which is organized as a thinking-activity or sensation-
ally-outlived process of realization of their activity by
students.

In connection with this the training of a com-
petent specialist educationally is a reflexive process
providing creation of conditions for self-education and
development of professionally meaningful personal
qualities. In the consequence of which, basing on the
given problem and resting upon the idea of a reflexive
approach to the process of education, we suggest the
following definition of “professional competence”.

Professional competence is readiness and abil-
ity of a person to understand its professional activity
objectives, to update its professional-pedagogical
qualities creating conditions for the perfection of self-
actualization, self-reflection, self-development, self-
esteem, self-concept as leading mechanisms of self-
fulfillment.

The definition must follow that the formation
of professional competence is only possible upon the
condition of purposeful formation of pedagogical re-
flection in the teacher’s consciousness. In this connec-
tion we consider the process of the future pedagogue’s
professional competence formation in the context of
students’ professional-pedagogical training.

The process of formation of professional com-
petence represents a complex system including three
main components: informative, procedural and per-
sonal ones, where the reflexive approach performs the
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