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Steady growth of Scientific and Technica
Progress, Pedagogical Science advances as a
whole and Higher School in particular, make
using of their achievements necessary in the
process of teaching at Clinical Departments of
Medica Higher Schools as well. According to
our experience, optimal learning results are
possible to be achieved when observing the
following algorithm of teaching senior students.

1.Individual extracurricular self-development

(studying specia textbooks, scientific and

didactic literature)

2.Self-development control, when the teacher
pays attention to possible omissions, basic,
most meaningful and most complicated
guestions of the studied problem. It is
important that explanation words were
proved with the demonstration of visual,
simple and easy to memorize materia. In
the academic process at our Department of
Childhood Surgicd Pathology, topical
video-films', available table and dlide
materials demonstrations are used; modern
computer multimedia and animation
technologies of teaching provoke grest
interest. The given forms of distance
teaching serve as an essential addition to
“at-the-couch-of -patient-education”,  but
never should substitute it.

3. Topical patients medical supervision is
made up in the form of arole game, when a
student gets an opportunity to find out
clinical stigmas of this or that disease on
practice and to study the materials of a
certain patient’s laboratory and
instrumental examination. For the correct
interpretation of the data got we try to
stimulate their being discussed among the
students (discussions in micro-groups), that
is obligatory to be finished with the
teacher's discusson of the given
clinicodiagnostic situation.
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4.Medical duty experience of students with
their department’s teachers in emergency
cases, students' development of necessary
practical skills and competence are
impossible to overstress, as they watch and
take part not only in solving urgent tactical
and practical tasks, but adso often solve
ethic, deontological and moral problems
with assistance lecturers and lecturers of
their department, involuntarily adopting the
best personal features of their teachers.

The denoted above principles of the team-
work of a teacher and students are the most
important components of training of Medical
Higher Schools' senior students, as such a model
is able to reproduce the experience of future
doctors' professional and personal devel opment.
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Globalization has forced education to
explore new practices designed to help
educational systems meet the demands of a fast
changing world economy, increasingly globalized
culture, and rapidly growing interdependency of
human societies. Striving to build and maintain a
global system of educationa institutions,
educational researchers and administrators
worldwide have started developing and
implementing in practice a concept of “global
education.” Scholars view this concept separately
from globalization, as a construct that aims to
extend students' awareness of the world in which
they live by opening them to the diverse heritage
of human thought, action, and creativity
(Sterling, 2001). The interdisciplinary field of
“global education” emerged from various areas
of academic discourse, such as internationd
relations, cultural studies, environmental studies,
and economics (Kirkwood , 2001; Lamy 1987),
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and during the last decade of educational research
it has come to be seen in greater and greater
clarity.

Applying the concept of “global
education” to higher education has led to
strategic rethinking modeled on the perceived
demands of globalization to improve educational
effectiveness and connectedness and to produce
the “global graduate,” a student with
competencies in scholarship, lifelong learning,
and global citizenship, a person who will “aspire
to contribute to society in a full and meaningful
way through their roles as members of local,
national and global communities” [Graduate
Attributes Project ].

In line with these trends in “globa
education,” many universities have developed
policy frameworks that include the expectation
that college students will develop the broad range
of intellectual and socia skills necessary to the
acquisition of global competencies. Today, al
modern universities have srategic plans that
reflect the overall educational system's
movement towards globalization in practice and
in  student requirements and expectations
including lists of student attributes, goals, and
acquirements associated with “global
citizenship." Curriculum committees and
university faculty use these strategic documents
as guidelines to develop and implement practices
that promote global learning in the college
classroom. North American educators in
particular have striven to do this in various ways,
one of which is to create undergraduate and
graduate courses sympathetic to and constructive
of “global learning environments.

Global Learning Environments

The "learning environment," conceptually
a fairly recent phenomenon, would seem not to
be particularly well substantiated by a large body
of underlying educational theories. In North
America, research on “learning environments’
has its roots in educational psychology and builds
upon instructional theory promoting the latest
technological advancesin education and studying
the impact of its effects on students’ learning.
Coerced by a globalized information economy
powered by internet-based communications,
universities create virtual courses that provide
cases for research on such subjects as
“communities of learners" *“global villages,"
“electronic learning environments,” and “virtua

universities.” Most research on learning
environments is performed in business settings,
and it examines issues related to learning in terms
of successful collaborative efforts. Fewer studies
have been made of internet-supported courses,
and these focus primarily on student satisfaction
with the course rather than with learning
outcomes. In my own research | focused my
attention on a distinguished university,
examining unique global features of a single
learning environment with the intention of
defining the potential of globa learning
environments in  terms of  educationa
transformation and the possibilities of promoting
change in higher education.

| focused my research on the “Globa
Seminar Project” (GSP), an ongoing international
collaborative  program  that  offers to
undergraduate and graduate students around the
world an academic credit course on the central
theme of environment and sustainability.
Assuming that most of the teaching and learning
principles that apply to traditional classroom
course design apply as well to globa learning
environments, | interviewed twenty course
instructors at their annua international meeting
in Arlington, Virginia (USA), in July 2005. By
interviewing the course instructors, | determined
an order of factors, course design features, and
course activities that together alowed the GSP
participants to create and maintain the course's
global perspective. Using ATLAS software to
uncover the underlying content of these
interviews, | determined that the GSP global
environment consisted of six clustered items:
conducive course content, stakehol der
involvement, ingtitutional  support, course
structure, course management (facilitation and
academic leadership), and teaching and learning
practices. These items comprise collectively the
conditions required for bringing about and for
sustaining the global learning environment.

GSP global potentia: possibilities for
transforming education

My interest in the transformative power of
a "global learning environment" has been guided
by the transformative educational system
frameworks of Mesirov and Sterling (Mezirov,
2000; Sterling, 2001). Examining the aspects of
GLE with these frameworks in mind, | came to
appreciate each GLE feature as transformative,
constructive, and participatory in style, structure,
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management, and content. From this perspective,
the transformative nature of the GLE can be
viewed as an aignment of all of the elements of
the GLE model. This understanding led me to
think that facilitating global  learning
environments in university settings for particular
purposes might indeed provide a compelling
model  for transforming higher education
practices generally in support of “global
learning." To place this understanding in a
framework of “globa education” | defined GLE
as an approach to education with the potential to
initiate transformative changes in educational
systems consistent with the requirements of a
globalized world economy. The GLE is a process
emphasi zing educational and social values related
to quality of process, development of student
potential  and  autonomy, equality  of
opportunities, community connectedness, and
social constancy. It uses a*“managerial” approach
(Sterling, 2001) to redize economic values in
education, such as efficiency and quality control.
It can be viewed both as an approach and as a
process for educational transformation, providing
opportunities for global collaboration and
learning for faculty, administrators, and students,
encouraging and facilitating dialogue among the
major actors and stakeholders with regards to and
in the area of global issues, and bringing new
perspectives to the promotion of transformative
changesin global educational systems.

Conclusion

The initial inquiry into the incidence and
characteristics of the GSP global learning
environment revealed evidence that the GLE
consists of six essentia features. conducive
course content, stakeholder involvement,
ingtitutional  support, course structure, course
management  (facilitation and  academic
leadership), and teaching and learning practices.
These items comprise conditions for bringing
about and sustaining the global nature of
educational environments. Together, these
elements generate possibilities for a sustainable,
transformative change in higher education by
keeping its focus on educationa and socia values
while following economic, “manageria” values
in its operations. As an approach and a process,
GLE provides new insights into how to realize
globalization effects in education and suggests
new opportunities for a sustainable change in
global educational systems. Because of the GLE
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structural and operational complexity and
gualitative nature of much of the research, it is
difficult to make specific, long range
recommendations. Some ideas for an immediate
follow up might include:

- Recognizing the necessity for developing
a solid conceptual base for newly emergent
educational practices that might, on a global
scale, not only indicate but also cause changes in
educational systems affecting overall
globalization processes;

- Acquiring information on changes in
educational systems in relation to “globa
education” with respect to existing knowledge
and practices that might lead to re-orienting
education as a whole towards a more sustainable
model.
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